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ABSTRACT

This study investigated the effect of written summary of short stories on EFL learners' writing skill. To achieve this
purpose, the study was conducted through pre-test and post-test design. Thus, a language proficiency test was
administered to 150 students and then ninety language learners were selected and assigned to two experimental groups
including low and high achievers based on the median score which divided them into two experimental groups. They were
instructed to use the cognitive strategy of summary writing after reading the short stories for a whole academic fall
semester, 2012. At the end of the treatment period, statistical analyses were conducted through Paired Samples t-test.
Results revealed the positive effect of written summary of short stories on both groups developing their writing skill at the
pre-intermediate level while the high achievers outperformed the low achievers (p<0.05).
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INTRODUCTION

Writing is one of the challengeable skills in English as Foreign Language (EFL) contexts (Gorjian, Alipour & Saffarian,
2012). This is due the nature of writing which is a productive skill requiring the learner to comrehend, organize their
knowledge, and reconstruct their ideas into written from (Gorjian, Pazhakh & Naghizadeh, 2012). Therefore, many
instructors face critical problems in teaching productive skills such as writing and speaking. Using short stories
summarizing in enhancing writing skills has been come into consideration in the recent years (Gorjian, 2008). Short stories
summarizing in EFL settings has found its place as a facilitative device and it has popular in educational curricula. It has
had a great impact on language teaching and learning. Accordingly, short stories could be used as sources of learners'
interests and help them to enhance their vocabulary domain, critical thinking, and a basis for writing models.

Teachers and students may gain much benefit through using short stories as a resource for summarizing short text which
is contexually meaningful and comprehensible. Snice a number of research studies (e.g. Lin, 2003) emphasized the
advantages of short stories summarizing in the language instructions. Gorjian, Moosavinia and Shahramiri (2011)
conducted a research on the relationship between using short stories summarizing and learning language instructions in
developing speaking skills. Their findins showed that using of short stories summarizing can be considered as an
integrated part of education and makes writing more effective.

The present study focused on using short stories summarizing as a cognitive strategy (Oxford, 1990) which helps learners
do excessive drills in spelling and grammar activities and generally in the writing tasks. Short stories summarizing s
frequent among L2 students especially at university level; however, the use of sending and receiving e-mails as a new
technique in enhancing writing has been newly manipulated by EFL teachers and learners (e.g. Lowe, 2001) . The
research problem is that whether using short stories summarizing can enhance EFL students' writing abilities regarding
teachers' monitoring on correcting mistakes and errors committed by the learners in writing English.

REVIEW OF LITERATURE

Review of the related literature in this study showed that this line of study has rarely been investigated by EFL
practitioners at the academic level. Hawisher and Selfe (1991, p. 59) state that, "students spend a lot of time writing, class
becomes more student-centered than teacher-centered, opportunities for collaboration increases, etc (p.59)." They (1991,
p. 79) believe that "the role of the teacher- researcher is particularly valuable in writing research." Recent innovations in
teaching writing could be more advatageous than before such as Computer Mediated Communication (CMC) since it is a
powerful tool which makes the teachers be aware of electronic classrooms through using spelling and grammar checkers
in writing processes. This also may enable the second or foreign language teachers to play their roles more effectively and
give learners a sense of independent manner in doing the writing tasks. Murphy (1997, p. 244) believes that students have
to be more active participants in the electronic classroom although they are not apparently in the conventional classroom.
Hawisher and Pemberton (1991, p. 79) argue that the role of teachers has radically shifted towards the teachers as
observers who are connected to computer as a device to lead their students to learning objectives.

Eldred and Hawisher (1995, p. 335) noted that computer networks may eradicate the biased aspects of face-to-face
interactions in the classroom. The aspects such as gender, group function, personality factors, race, ethnicity, status, and
mood may hinder learning processes. On the other hand, the probable disadvantage of using computer may be the
existence of anxiety, mostly related to the novelty of the electronic interaction experience, especially while exchanging e-
mails or messages with teachers or students from the other classrooms (Gousseva, 1998). According to Colombo and
Simutis (1996), the case for Computer- Mediated Communication (CMC) in writing instruction has to be based not on
visionary claims about CMC as an all-purpose tool for automatic teaching but on specific accounts of how and why the
technology has helped teachers and students to achieve specific goals (p. 203).

According to Hayati (2005), student can benefit from both teacher and computers' feedback on their writing properties
such as structural, rethorical, contextual, and discorsal elememts. Teachers should also plan writing tasks which integrate
work on language which is available in the short stories as a reading tool developing the work on writing skills. In such
cases, it is important to be clear about the aims of different stages in writing skills. Feedback can (and should) be learning
experience, which provider the link between consecutive writing lessons. During feedback, learners are invited to
recognize the shortcomings and strengths of their writing tasks discover the problems with their writings and discuss
possible improvements.

Goodwin-Jones (2000, p.2) states that "using a word processors to correct written work has a number of advantages.
Microsoft Word (MSW), the word processor described in Krajka (2002)". MSW offers spelling and grammar checking both
of which offer suggestion which can be accepted or rejected. Goodwin-Jones (2000, p.4) added that using computers to
provide feedback in correcting written essays and assignments may not be as reliable as the feedback comes from the
teachers. Thus, teacher supervising is necessary and also beneficial.

Writing is a complex skill, and its development involves much more than the accurate use of grammar and a good range of
vocabulary. A comprehensive EFL writing program requires the systematic treatment of a large number of interrelated
elements. Hayati (2005) proposed a cyclical framework of teaching procedures comprising four stages: awareness-raising,
support, practice and then feedback.

Writing skill has been considered a process rather than a product (e.g. Zamel, 1987). Clark (1992) argues that the writing
process has received a great deal of attention since the early 1970s, when researchers started examining the writing
strategies of experienced writers. According to Zamel (1987), the writing process is not a linear one which easily fit into a
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pre-taught format, but a recursive process during which authors form and clarify their ideas. Zamel reported that the
stages of “rehearsing, drafting and revising which interact together repeatedly in order to discover meaning “(p. 268).
Clark (1992) points out that one-to-one interaction benefits ESL students by "allowing them to work with the teachers and
practice a range of language skills and providing them a safe arena for risk taking” (p.122).

Ellis (2003) and Rahimi (2008) believe in the use of written teacher feedback in EFL composition classes added that the
teacher should know the linguistic knowledge, grammar rules, and cultural background information of the learners that are
generally required for teachers of other approaches. Muncie (2000) also added that "teachers must also master the
schematic structure of the relevant genre of the text, and be competent to use the relevant writing skills" (p. 3)

METHODOLOGY
Participants

Subjects in the present study were chosen from students of Islamic Azad University of Abadan. A sample of 90 males and
female students who enrolled grammar and writing | course was selected based on a non-random convenience sampling
from among 150 students. Through their performance on the writing proficiency test which was 30-item multiple choice
test designed based on Interchange Language Placement Test developed by (Jack C. Richards, Tay Lesley with Christa
Hansen, Chuck Sandy & Jean Zukowski, 2008), 90 learners whose scores fell between one standard deviation above (i.e.,
high achievers) and one standard deviation below (i.e., low achievers) the mean score were selected as the participants of
the study.

Instrumentation

The different testing instruments were utilized in the process of the development of the present research. Writing tests
were administered to see if there was improvement in the proficiency level of language learners' writing with reliability
coefficient of (a =0.81) before and after treatment. Initially, the subjects in two groups took a pre-test in order to determine
their writing ability on a descriptive paragraph extracted from Interchange Language Placement Test developed by (Jack
C. Richards, Tay Lesley with Christa Hansen, Chuck Sandy & Jean Zukowski, 2008) through the selection of one topic
among three topics. Inter-rater reliability of the pre-test was met as (r=.91). Post-test of writing one paragraph essay on
the selected descriptive topics was run at the end of treatment period of 15 sessions. Inter-rater reliability of the pre-test
was met as (r=.94).

Materials

The materials in this study that afforded to the two groups consisted of 9 short stories extracted from Reading
Development by (L.G. Alexander, 1998). The rationale behind choosing this book is that it is specialized for pre-
intermediate level. Since the texts were in order of text difficulty, the first 15 text were chosen for low achievers group and
the rest for high achievers.

Procedure

First, in order to determine the level of proficiency of language learners in terms of writing and to make a homogenous
group, they were given a proficiency test by using Interchange Language Placement Test extracted from (Jack C.
Richards, Tay Lesley with Christa Hansen, Chuck Sandy & Jean Zukowski, 2008) to measure the students' level of writing.
The median of the scores were calculated. The general purpose of this study was the use of written summary of short
stories in teaching writing. To this end, subjects were divided into two groups based on their median score: high achievers
and low achievers. The number of subjects in each group were 45 who were at pre-intermediate level were under
consideration. Firstly, they were given a-writing pre-test and in the second session they were taught how to summarize the
text and how to give written presentation.

Throughout the class time, the researcher provided groups with a short story on different intervals and the students were
put to training on summary writing of the text in a short paragraph, and applying cognitive strategy of written summarizing
simultaneously. Half of the time was devoted to teaching the text (words and structures) and the rest of the time was given
to the subjects to participate in written presentation, and they were asked to reconstruct the text written based on the given
criteria on error feedback. Each student gave the summary within 10 minutes. The whole research project and instruction
lasted a whole academic semester of 15 sessions for each group. Throughout this period, the participants in the two
groups made their endeavor to practice and apply the cognitive strategy of written summary. Finally, the two groups were
given the post-test of writing one paragraph essay on the given topics.

In order to determine whether using written summary of short stories have effect more on Iranian high achievers and low
achievers EFL learners' writing, once the scores of the pre-test and post test obtained, the mean and standard deviation of
the scores were calculated and compared in order to saw which group had more progress in writing. Then, paired
Samples t-test analysis of the tests was run in order to find out whether the differences between them are satisfactory
significant.

RESULTS

In this study, one of the independent variables was language learning strategy (cognitive strategy of summarizing)
including written summarizing and the other was short stories. Research question focused on the effect of summarizing of
short stories (i.e. independent variable) of low and high achievers (i.e. moderate variable) Iranian EFL pre-university
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students at the pre-intermediate level of English writing proficiency (i.e. dependent variables). To do so, students' writing
exam was conducted at the first and the end of the semester as the pre-test and post-test of writing in Table 1.

Table 1. Descriptive statistics of the pre-test

Groups N Mean Maximum Minimum
score score
Pre- High 45 11.354 28 6
test | achievers
Low
Post- High 45 14.256 29 8

test | achievers

Low

Table 1 provides the descriptive statistics of the learner’s pre-test in writing regarding the number of participants (n=90),
maximum scores, minimum scores, and means. Another goal of this research was to see the significant difference

between high achievers vs. low achievers on writing descriptive paragraphs. Table 2 analizes the the means of high and
low achievers.

Table 2.Paired Samples t-test of high achievers vs. low achievers

Groups N Mean t df

Pre-test 45 11.354 5.425 44

) 45 12.001
Post-
test(L)

Pre- 45 14.256 4.256 44

estH) 45 15.963
Post-
fest(H)
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Table 2 indicates that written summary of short stories had effect on two groups because t-observed scores were
greater than t-critical (2.021). Based on the results obtained, this strategy improved students' writing skill. Hence, the
first null hypothesis was rejected due to the greater value of the means in post-tests comparing to the means in pre-
tests. Also, this Table indicates that although both groups had progress, the writing skill of the high achiever group
had improved more than the low group. So based on calculating the data high achiever group was better and
improved more than low achievers and, the second null hypothesis was rejected. In other words, written summary of
short stories affected both groups.

DISCUSSION AND CONCLUSION

In general, the writing of two groups improved. This result can be more approved by this evidence that there was a
significance difference between the means of pre-tests and post-tests. The means of the post-tests were higher than
pre-tests. Also, t-observed was much greater than t-critical. The reason for the better performance of experimental
groups in using written summarizing strategy might be due to the fact that, summarizing as a cognitive strategy may
help them to restate only the main idea and the important supporting details without relying upon minor points of the
author. So this summarization led them go through significant comprehension. One possible explanation of such
result is that positive and correct use of such learning strategy by students helps them to enhance their learning and
writing. This explanation is supported by Rubin (1975) who noted that our knowledge of what strategies successful
learners employ can help us teach those techniques to students and consequently enhance their learning. Also,
learning literature in this approach is basically an active process inducing students to produce necessary content
instead of mere memorization (Zhang & Wu, 2011). The students would not feel bored with the environment. This
would as well lead to greater concentration on learning materials. Since in this approach teacher is not the sole
presenter of materials, students would take an egalitarian attitude towards him/her and so the classroom would be a
friendly atmosphere where optimal learning occurs. This positive social atmosphere is assumed to increase learning
much more than where learners receive instruction through traditional approaches and focusing just on form and
grammar (Gorjian, Pazhakh & Parang, 2012).

The results of t-test indicated statistically significant difference between the experimental groups (low) and (high) on
writing achievement post-tests. The results of the present study revealed that though all groups had progress in
writing, the students in the higher achiever groups yielded a better performance. On the basis of the findings of this
research, the following implications are recommended. Teachers should realize that student participation is of
paramount importance in classes. Thus, by creating opportunities for students in classroom, teacher together with the
students actively reconstructs the past events (Zhang, Wu, Wei & Wang, 2011) and so by imagining themselves in
short stories characters, they would make a better picture of those events in mind. Therefore, they should provide
opportunities for them to raise their level of mativation and effort to participate in the classroom discussion.

Iranian EFL students in this study preferred to use cognitive strategy and short stories. Other kinds of strategies-
namely meta-cognitive, compensation, social, affective and memory strategies (Zhang, Wang, Wu & Huo, 2011)-are
also fruitful in helping them become "good language learners". Therefore, it is the duty of language teachers to
introduce all kinds of strategies and their use to their students. In addition, encouraging learners to use this cognitive
strategy in particular along with short stories and other types of writing strategies is fruitful for both teachers and
learners (Zhang, Yan, Wei & Wu, 2010). It will help both groups to be successful in their jobs.

Learner autonomy is the ultimate goal of language teaching. If learners are solely and completely dependent on their
teachers and classes to be involved in language learning activities, as soon as they will be left by themselves, they
easily quit their learning. One useful way to eliminate this is strategy training. As a result, it is suggested that course
designers consider and plan some strategy training for English books.
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